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Introduction
Donald W. Parker

Director
Fastern RCTR Center

This is the last of a series of four papers on corraunity based education
zhat have been produced coliaberatively by the regional Recruitment and Com—
munity Technical Resource Centers. These papers have been developed by the
Centers to assist projects in developing and strengthening community based
education in the Teacher Corps program.

The focus of this paper is the implementation of a cammunity education
based model in rural settings. It is important to remember that in many cases
a different set of resources exists in rural areas as opposed tc irban and sur-
burban areas. In this paper, Young compares a more traditional school based
educaticn to’ caumnity »Hased education, then provides a rationale for the
latter. Young then goes into a more detailed description of the develognental
sequence which usually characterizes the implenentat‘ion of canmunity based
eduf:ation in a rural setting. (harts are provided which give examples of
programs, services, and activities that have been observed in rural canmnlity
ba’sed education models.

Each of the four Papers in this series of papers on caumunity based
education emphasizes that cammunity based education can be achieved. All
of the authors stress that collaboration is a key ingredient required For the
inplementation of successful camunity based education programs. Within the
Teacher Corps program, and 1ts emphasls on collaboration, projects have
avallaple to than a vast array of camnunity resource~ which they gan tap to

help make camwnunity based education a reality.

',L
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COMMUNITY - BASED EDUCATION: AN EMERGING
MODEL IN RURAL AMERICA

Ken M. Young, E4d. D.
West Virginia College of Graduate Studies
Institute, West Virginia

Two Philosophies of Education

The original intent of American education was to fit people for citizen
ship—that is, participation in the society of the day. Throughout the years,
the usefulness and legitimack of public supported schools have been judged
according to these schools' effectiveness in supplying the kinds of people
required by the society. _

v~ Does traditional hschool—baéed education fit people for citizenship? Is
this pnilosophy of schooling still viable for the society in which we iive?
Many educators and local citizens think not. These skeptics are proposing a
new philosophy of education called "camwnity education" or "cannunityj-based
educaticn," a concept which is currently being discussed in the educational
literature and at various workshoos and conferences. It is also emerging in
several cammunities throughout the country.

Since camunity-based education 1is a new philosophy of education, many
people have difficulty understanding what it would look like when implemented
in a given camunity. How is it different fram traditional school-based educa-
tion, and why 1s it more effective in assisting peoplve to beﬁ'ter.mrticipate
in the society of the day?

The first section of this paper is an attempt tO answer those (questions
by canparing the different philosophies cf school-based and cammunity-based
education. The second section describes what this emerying model would look
like if inplemented in a rural cammunity. A rural setting was selected because

most of the literature to date has focused on urban and suburban comunities.

-
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Using the premise.thet cammnity-based éducation, with philosophy defined
as a basic purpose with an underlying set of values and beliefs, how does cam-
Tunity-based education differ in purpose, values, and belief fran traditional
school-based education? To address saeh a guestion requires at least a cursive
exanination of the h'i'story of ATerican educ_:afion. The following paradigm will
be usedyas QA gulde to analyze and campare the two philosophles:

who shall learn what, why, how, when, where, under
what governance?

_ who Shall Learn?

Based on the values and beliefs of citizens in this new country, the
earllest schools were started to provide 1instruction for children and.
youth. Botn parents and political leaders in this new democracy felt
that the education of ali children and youth frdm ages six through
apout fourteen was Lnportant to the society of that period of tine.
The social forces of religion, politicé, econany, and family livelihood
had great umpact on the early belief that only children needed formal
education. |

Later, this education was extended to include all youth up to ages
sixteen to eighteen and was lowered in sane states to include youny children
in Kinderyarten. The philosophy of education during this period of history
retlected the belief that only a small percentage of the population of
youny imen needed to GO to college to prepare for certain professions.
All of youth, especially young wanen, did not need education beyong high
school. Only rzcently has society accepted widespread formal education
for adults, a value shift forced by the need to reduce illiteracy among
our citizenry and to provide wvocational training for our technological

society.




Remnants of early belief that limited educational' opport_:mities
exclusively to the youny are still found in the present school-based
education philosophy. Is this approach viable today s.rherxvonly 33 percent
of the ac’iults; in this country have children of school age? Moreover, this
ohilosopny of education attempts-to limit and control the \;ery socliety 1t
serves by restriciny the natural learning process to a certain period of
| an individual's life, when in reality learning is a continucus, lifelong
wrocess for everyone. The anerging model of community-based education,
on the o&er hand, 1s founded on the belief that everycne in our society,
recjardless of age, éex, ethnic origin, or ge.dgraphic location, shouid be
engaged 1n educational experiences Yto improve their participation in the

life of their camunity.
“

What Shall Be learned?

In reviewiny the school-based philosophy of education fram a histori-
cal persnective, we can see that the first schools focused on the three
R's, reading, writing, and aritimetic. Then, ovef"the years, 1n a total
aadltive procedure never removing anything, literature, history, geography,
hedlth,Ascience, music, art, physicel education, foreign language, voca-
tional and career education, and driver's education were added to the
curriculun. Remerber that this curriculun is prunarily for the children
and youth and 1s provided to prepare then for oollege and/or adult lite
1n a futire society. Additionally, the subjects and courses are taught‘
and learned 1n the confines of the classroau and school building, apart
fram the canmunity in which the school exists. Most schools functioning
under this philosophy have ceased to encouraje the involvement of parents

and canmunity manbers in the educative process of children and youth.



we have all bic becane consuters of education, rather than partners work-
1y collaborat;velx with educators for our children and youth.

Could this arrangement be a factor in our children not owtaining the
necessary skillls, even 1n the basic :hreg R's? And, what are the secondary
schools doing to help youny oveople feel that they are important and
contriiutlng manbers of soclety? Is the camrencenent speech at graduatiqn .
adequat- to0 prepare our youth for their transitiuon 1nto adulthood, or
could a team‘ot' camunity nanbers arxj‘edu:ators develop a iwre effective
LEOjram ;f transition?  Schools aldne cannot educate our chilaren and
youth-they rwst collaborate with fanily, neighborhood, and the workplace.

What shall pe learned under the canwmnity-bpased philosophy of educa-
ticn? Since education is for everyone, the answer should be that people
st.all learn anythiing needed to fit them for citizenship 1n their soclety.
The curriculun in this earerging imodel of education 1s lunitless; the
curriculun, however, inust be more relevant to the needs of \{ndividuals
and society if it is to assist people of all ajes to better participate
1n thelr presené social settings. Further, canmnity-basad education
operates on the belief that the cammunity has more influence on che
educat ion of pveople than does the school; therefore, the cowmnity must
became an equal partner with the school so that a cooperative educational
proyram can be developed.-

Inétmctlon in the basic skills of readinj, writing and suimple
arithmetic, as well skills in speaking, listening, locating information
sources, working 1n groups and planning should be available to children,
youth, adults—1includimng sénior citizens. These skills are necessary for
anyone tO particlpate 1n the soclety of today; therefore, every person--
whatever thelr aje, sex, ethnic orilgin or geographlc location~~shou&1 be
nvited and encourajed to gain these skills. | \

i
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+ There i4s also a similar list of knédledge areasr that eve-r.yorie needs
if they are to be effective manbérs of their camunitlies. Beyond the
basic skills. .and knc&'ledge areas, ave the valués, beliefs and interest
areas determined by each individual's culture and the cu'rre-nt social
iorcés. .'me schéols in «:a.ic;h catmnity should  provide leadership for
collaboration amony all segments of the ccmnuﬂ.ity to ensure ﬁhat evefy
individual has access to this basic education. Additional knowledge,
skLll,_s, and lnterest areas of learainy should be detemmined, organized

and operated acccrding to the desires of the local caamunity.

nHY EDUCATION?

8

To speak cf the why of education is to refer to the valuves, goals ard

Objectives of the society. If education is to be hunane, the first thing we
mUSt acknowledge about the why of education is the arswers, given by students
of all ajes, to the question, "why are you studying what you are studying?"
With the school-based philosophy of education, pecple usually say they study
to please the teacher, to get to the next level or grade in school, to please
thelr parent:s, or to et a high grade. Under the emerying nodel of canmunity-
Sased education, people say they study because it is interesting, because they
can learn to be a better person, so they can know sagething they didn't xnow
vefore, or so they can learn a skill to accumplish sanething of. value. Under
this emerylng model, oryanization and tradition are not allowed to prevent
people fram studyiny subjects that help them to better underscand themselves
and their world and better participate 1n their families and canmnities.
Civil i;tera&:y, the apility of people of all ages to solve personal and
Cawmunity problems, is not only humane but necessary for the survival of the

Auwerican society.



How, ~hwen, and where Shall Education Take Place?

Historically, under the scihool-based philosophy, education has been
performed oy college-trained, professionally certitied teachers. Students
-3alned m:or:.raéion, skills, and attitudes throwgh ;rexic;rization, drill,

1 a 1ot of listening wh:ile seated 1n classroans of school buili}m,'s tor
twelye to slxteen years. . )

The values and beliefs of .tius school-based xxiel of éducatlon are
v/ evident when the how, when, and whére gquestions are observed 1n the
schooling process. For exanple, teaching receives ore attention than
lecrning, what is tau_;ht' 1s inore ilr}g)ortant’; than how it is learned, or
even what utility it has 1t 1t is learned. Teaching 1is viewed as giving
and active; wheréas, learring ic -wen as receiving and passive. Educators‘.
sedn <0 welieve that all st lents and ‘subjects requiré the same amount of
tue tor leaming and that students can q§1ly digest' all the v'grious‘
supje'cts, skills, facts, and attitudes, "and ms»tant_Ly integrate thgm_ into
a meaninjful whole that 1s ready for application if needed. Bducatoés~
and the public-also seam to believe that learning can best be achie§ed in
school hulldlngs with textbooks, with one teacher per twenty to thirty
stuien;s,fat“m‘:lth a' minimum amount of tdlkmg,'movenent and interaction.

The enerjing énmmity-based education model ié based on the belief
that learning is natural- and more ,maniﬁgful when students actively‘
participate in the process} that knowledge, skills, and attitudes are
best learned by peopl® when they have relevance and perscnal meaning to
an 1ndividual's own daily life; that teachers are facilitators of learning,

not controllers; that instruction can e performed by peers who have the

imowledge, skills or attitudes to be learned, rejardless of their degrees
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and certification; that learning can take place in any enviromment at
any tine of the day or night; and that the proces:t of education-learning
LY

how to learn, finding out one's best learning style, learning how to
procéss infornation, learming how to interact with people, and learminy
how to solve problems-is more important than the content. These beliefs
and -Qalxxzs ensure that community-based education will fit people for
participation in their family, neighborhood, canmunity, and the larger
soclety.

In canmunity-based education, there are}both formal and informal
learniny programs that are designed fcr desired outcames. Participation
ana involvement of children, youth, adults and senior citizens in formal
learniny prograns and activities as well as in informal home, neighborhood
and cammunity activities ar:d projects is the rule rather than the exception
in camunity—based education. Through the structure of the camnunity
council, all members of the canmunity can became involved in education in
a dynamic yet organized manner. Everyone becames both a teacher and a -
“Tearner, because everyone has ‘some idea, skill, or attitude to share with
others. Since “..l‘earning takes blace in the hame, neighborhood, cammunity,

> -
workplace and 1n the schocgl, there are no tines of tne day or night

of f-limits to learninj.  Schedules for formal learming programs and

activities are ac’ rained by the canmnity.
-«

Under wWhat Governance Shall Education Be?

[ ]

The school-based rodel of education was created by local citizens
anxi, as history tells us, the first schools were goirerned or congrolLed
~otally by representatives of a lccal community. They were called trustees

since the peuple of the cawunity trusted them to govern the schools.



As schools increased 1n nunber anc‘i size, local canmnities looked to
their county and state doverments for financial assistance. With the
granting of tunds came controls in the form of required curriculum, school
ulstrict boundaries, certification of teachers, number of school hours
per day, nunber of school days per year, school buildiny regulations,
attendance laws, and on and on. State yovernments did provide, however
for school districts to elect .or appoint local representatives called
school pboard nembers to oversee school operations.

As school districts increased in size, and education incredased in
complexity, school boards erployed superintendents and building principals
to enforce the laws and regulations. Due to the increased size and cam-
plexity of schooling, local board members becane less and less representa-
tive of their constituents and had less control of the operation of their
schools. This loss of oontrc;l by the local citizen to the state and to
grofessional educators became entrenched when the federal government
began supplying funds to states and local school districts with juidelines
for proyrams and services that government leaders felt were important.
Thus, local citizens and communities have becane so dependent upon pro-
fessional educators and the state and federal govermments that there is
very little local governance of education.

- The enerjing -commmnity-based model of education operates on the
democratic belief that education in a logal cammunity should be of the
people, by the people, and for the people. This means local control or
governance of education. This also weans more- local indepemence and
less dependence upon professional <ducators as well as state and federal
funaing, uniéss those Juldelines attached to the funds are in cOncert

71ty local values and beliefs. Is this possible? The emerylng model of



canmunity-based education has both a structure and a process through
which local citizensucan regain control, not only of education but also
of the other social institutions of the society. The structure and the
process of this emerying model is not explosive or revolutionary but 1S
organized and deliberate in nature. It has been called participatory
damocracy by sane of its advocates and is based on the very same principles
upon which this great nation was founded.

Camunity-based education is governed and controlled by a camunity
council. Thus, the principle of representation is the critical factor
tor every camnunity. Also, there is no mayic formula for detemining the
size of the community council. Experience to date, however, 1ndicates
that iwore efforts have failed because the council was too swall rather
than too large.

Since the school is to play a leadership role 1n canmunity-based
education, many écmnunities use the school attendance area to define
comfunity boundaries and then elect or select a representative council
for that area. In areas where schools have been ponsolidated, each
commmnity will establish a local council and some of these members will
serve on « camunity-wide council. whatever the organizational pat-
tern-grass~roots involvement or informal commnications -- representation
of all community members must be paramount. Since this form of partici-
~ pation will be a new experience for many council members, formal and
1mnfonnal training must be conducted continuously. Same of the more basic
ﬁraining areas are planning, needs assessnent, resource ldentification
and developrent, politics, and budget analysis. This whole process of
cummunity governance and problem;solving via a canmunity council 1s an

excellent vehicle for gaining civil literacy.
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The cunnunlity-based education model wili not be e¢asy to umnplawent.
Indepencence and control never cane easy. Nearly all the social forces
1n our socClety are workiny ajalnst this emeryilng philosophy of education.
These forces would have individuals became more and more dependent and

less and less 1n countrol of their way of life.

THE EMERGING RURAL MODEL

The canmunity-based education philosophy assunes that people can help
themselves and their camunlitles by utilizing the total camuunity environnent
and 1ts huran resources to meet necds and solve problems. Since each canmunity
1s different, camunity-based education will not be the samne in every cammunity.
Certain chavacteristics or camponents, however, can be found i alimost any
comaunity-based education program. Let us look now at a model of ccnmunity-
based education as it might be developed 1n a rural setting.

For the purioses Of this discussicn, a rural comwunity has a center, is a
town of 13,000 or less population, and 1s surrounded by a trade area that may
ve several hundred siuare miles in size. The trade area is characterizec by a
scattered population residiny on small ang large farms, ranches and hamesteads.
Sare rural camunities may have sualler centers or villages of twenty-five to
fifty families cluster'ed around rﬁinor industry or agricultural business.

The development of cammunity-based education in a rural area, or urban/
suburban area, 1S an evolutionary process. In other words, the program does
rot spring forth full blown but develops in stages. The following diagrém
suggests a sequence of development found in .nany cammnities by treating the
oarqonenté as nuilding blocks, moving up the "stairs" from the most obvious,

most easlly attained to the more camplex camponents.
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CQMPONENTS OF COMMUNITY-BASED EDUCATION

|  Community Organization |
Step © | and Development |

| Utilizing Cownunity |
Step 5 I in K-12 Programs I

| Cltizens Involvament |
Step 4 | and Participation |

I Interagency Coordination, I
tep 3 | Cooperation, Collaboration |

i Lifelong Learning and BEnrichment Proyrams |

| Expanded Use of School Facilities |
Step 1 | Community Schools = Camunity Centers

All of these canponents are blnportant for im‘proving the quality of life
in a conmunity. They are all necessery if we are to provide an education that
telps people to participate in the society of the day. It is not recamnended,
however, that a community initiate action in ali the areas at once. Commmity-
based education is \a growing and learning process, thus each comnunity must
identify the camponent that is of greatest concern and that has the most poten-
tial for success in that camunity. The camponents a‘re highly interrelated,
and full implementation of any one camponent will reguire consideration of all
the conponents. For example, it is not possible to change local schools into
commnity centers without citizen involvement and participation. Nor is it
possible to utilize the camunity to the utmost without interagency coordina-

tion, couperation and collaboration. Each community should start by focusirg

on one or two of these camponents, get organlized and go to work!

-—
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Expanded Use of School Facilities

Every canuwnity has orovided at taxpéyer's expense 1 school faciiity
that 1s not in use approxuiately 50 percent of the time. Traditionally,
schools have served only the children in kindergarten through twelfth
Jrade for approx uuately nine wonths of the year, five days a week, six to
seven hours a day. The cost of supporting our school systems has nearly
tripled dring the past decade, our personal property taxes continue to
Clse, and t}3e senior citizenry is growing -- eleven years fra:u now there
will ve .wore people over age fifty-five than school age children. Mean-
while, there is an ever-mounting need for continued education amorx} most
adults in society who have no place to :eet. Can Awerican society afford
this extravagance and disuse of schools? N

Many cammunities beyin a community-based education progran by open-
1ng school buildinys on a planned, oryanized basis so that the facilities
becaie camunity-centered schools where people of all ages can gather for
learning, socialization, cammnity events, working on canmunity problens
or whatever the cammunity desices at times convenientl for users. Since
the local school board is legally responsible for the school property and
hbulldings, the cumunity council fust work with the superintendent and
building principals to ensure pro;ér care and supervision when the schools
are used after reqular school hours.

The benefits of the expanded use of school facilities in a rural
area are obwvious, for most rural camunities are characterized by a lack
of public buildings for caamunity use. Utilizing the school as a canmnity
center avoldus the expense of additional bhuildings and provides a better
return on qoney alrzady expended. The issue of expanding the use of

schools, and deciding what prograws and activities will be oonducted,
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within them ndy be just the catalyst needed to pranote citizen ilnvolvement

any martlcipation.
Lifelong Learning and Enrichment Prayrams

As our society has increased in canmplexity, the need for ocontinuing
educational opportunities has became obvious. Commnities involved in
camunity-based education have addressed this need by designing programs,
activities, and services in early childhood education, youth enrichment,
adult education, leisure and recreation, senior citizen activities and
many other areas. Specific examples of proyrams, services, and activities
are listed on the chart on the following page.

Since many rural canmmnities do not have specialized agenclies and
oryanizations to provide cultural, recreational, or educational projrams,
community-based education can be especially valuable in providing a means
whereby the cammunity itself can address these needs. The responsibility
for the development of lifelong learning and enrichment proyrams 1s shared
Ly the school, groups within the cammunity, and individuals, all of whom
know the needs of the cammunity and the resources avallable to meet those

needs.

13
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EXAMPLES OF PROGRAMS, SERVICES, AND AC'I‘N]TIBS OBSERVED IM RURAL COMMUNITY-BASED EDUCATION MODELS

Health/Safety Social Cultural Recreation Skill Academic
tion umunizations games concerts tean sports  bookkeeplny languages -
blood pressure  dances filns swimuing typing mathemat ics
smoking clinics  suppers exhibits boat ing shorthand  econamics
CPR picnics lectures fishing sewlng speed reading
nutrition movies plays playgrounds  tailoring  astroncmy
programs
10nS first aid parties field trips Karate cook1ny business/f1inance
£ 10N paranedics singings children's theater archery quilting creative writing
animal safety festivals puppetry tennis canning adult basic
education
on boat safety quilting bees  heritage fairs arts/crafts autaotive Bible study
“t1on 4un safety carnivals camnnity chorus gymnastics  welding driver's
education
“lean-up  Lowhunt ing clubs camunity theater yoga carpentry  career
safety explorat ion
pesticides Sen1or citizens' museum tours weight masonry how to study
5 meetings lifting
ment  physical fitness family cultural exchange Jogging gardening  tutoring
recreation
nights
ervice  drugy/alcohol holiday literary discussions  golf bee-keeping sign language
abuse programs
bike repair parades multl~-cultural events skating hol1day preparing for
it decorations oollege
litiles  fire prevention iock fairs historical restoration bowling quitar/banjo




Intecagency Coourdination, Cooperation, Collaboration

(onservation of energy and resources, reprogramuing of excess school
sjxace, coordination ana co-proyranuiny of hunan service agencles, ef-
ficiency, and econary are amonj the reasons that interayency efforts are
becaming operational in local camnmnities throughout this country and
abroad. Citizens, professionals, ajency executives, and elected officlals
are recognizing that coordination, cooperation, and coliaboration must
tare place if effective service levels are to be provided within reason-
able costs.

Most camaunities have multiple service agencies that provide specific,
specialized services. In sawe cases ajencies' services overlap; in other
Cases needs exist for which ro agency has a responsibility. Comwunity-
Lased education attempts to develop a systew that ooordinates the activi-
t1es of service anad (govqrnxenxpgl agencles, soclial clubs, youth yroups and
c1v17<;(->vr.;ganlrzations in a +anner that produces a total projyram desugnelj to
neet the needs of tae particular ccuunity.

Citizens in rural areas frequently find that the services they need
are located close to clties ana that they aust travel some distance to
receive the service or do without 1t. Communicy-based =¢ucation provides
an orjanizational means for delivering tne service at the local level, tor
Increasiny awareness of what 1s available, and for developiny resources
that have not been available.

\Examples of agencie ., orjanizations and institut;ons that may oo~
operate in a rural cawunity-based education program are listed 1in the

following chart.
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Voters

BUS INESS/

GOVERNMENTAL SOCIAL~SERVICE EDNUCATIONAL INDUSTRY
Law Enforcement wWaen's Clubs Public Schools Banks
Natural Resources Heart Association Private Schools Co-Ops
Parks & Recreation Red Cross Churches Telephone Co.
Military Cancer S5Society County Extension Oil Campany
City Councii Civic Clubs 4-H Manufactur ing
County Camuission Lung Association FFA/FHA Mininy
Lipraries Senior Citizens Scouting Agricultural
. Association
Reylon Service United Way Technical Newspapers
Agencies Agenciesg Schools
Manpower Agencies VFW (olleyes Radio/TV
Health Departinent Odd Fellows Arts & Humanitles Merchant's -
Association
Emplcyment Security Shriners P.T.A. Chamber of
Cammerce
County Planning Elks Cluwb Professional Travel
Camimission Associations Agencies
Camission on Ajing Lions Club Fourdat ions Utility
Moose Teacher Corps Companies
Jaycees Job Corps Lurber/Paper
Leaque of Women - Companies

Citizen Involvement and Participation

Coanmunity-based education operates on the principle that those af-
fected by any decision or program should have input into the planning
and decision naking process. All of us more readily accept and became
involved -in those projects and programs that we help to design.

Citizen participation 1in decision making an% problen_ solving is
yenerally secured throwyh a cammunity council that takes an active role
in developing‘ and implementing all aspects of the" cammunity-based proyram.
The camunity council provides the leadership to ensure two-way cammunica—
tion between the citizenc of the local canmmity and the representative
council. The council accively involves the local citizens in determining
what programs, activities, and services will be given first priority, and

then oryanizes various individuals into task forces and groups to put these
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plans 1nto action. Everyone has same talents and all of these talents
are used.

tach successful .effort ilélps to bulld pride and a sense a;f canm.unity.‘
At first, most people will only éttend functions, same will actively
participate, and a few will get involved enough to share their eneryy and
talents. This 1s a dgradual procéss, as many people will have to learn
that it 1s okay to get involved and make mistakes. The experts and specla-
lists have been doing everything for us for so long that increased citizen
“1nvolvement arx’ particiEthn wi.ll take time 1ln fany cauunities. Uh>ther
the setting 1s rural or urban, the citizens provide the leadership and
direction for enhancing the quality of life .n the cawmnity. By doing

3

S0 they .saingain control over their lives and thelr future.
") .
Utilizing Cawnunity and K-12 Programs

\

No aspect of canmunity life 1s more unportant than the education of
our youth. A good portion of the taxes we pay at local, state, and federal
levels 1s designated for education. Ileaders 1in the ocammunity-based
educatlon movement believe that ~n  lIntegration of solutions to hdne,
school and camnmnlty needs will strergthen and reinforce learning ex-
periences. This step 1s not easily acileved. Fach camrunity, however,
has wltnmhlts bounuaries numerous settings for ac-ion learning ds well
as many resource people-‘wlth special skills, taients and experiences that
could support and enrich formael c.assroam learning.

This interaction between the regular schocl program and the community
will not just nappen by chance. It requires planninj, organization, and
leasership by both school administrators and the camwunity council 1f
meaningful and worthwhile interaction is to take place. The cammunity
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mesbers must know and support what the schools are doing 1if they are tc
became partners 1in the education proceab How many projects can you
think of through which the schools could do .;omethmg worthwhile for the
cammunity? How nany ways can you think of in which camuunity member s—-both
parents and nonparsgnts--could assist teachers and principals 1n~. sémol
aétivi:xes? If scrgols and the camnunity work toyether, the list could
e enuless.  After all, the reason our children and ycuth atterd school
15 to ledrn how to live in the ccmnunity.,’

In addition to making education moré meahngfui, the integration of
cuwiunlty and schooi provides a means whareby rural commwnities can rein-
torce the values, bel.lefs and attitudes they wish tc-encouraje in their
,.‘J.l<imAn. The association between yenerations and the passing on of the

soclal and vultﬁxr»al heritaje of a particular camunity can help to develop,

strenjthen and maintain a sense of camunity anong all members.

QOMMUNITY DEVELUPMENT

When canunlty mempers organize for problam solving and decision making,
they gain the potential to effect all aspects of camunity life. Cooperative
e'ffor.t:s enhance thelr ability to influence the decisions of govermment, business
and c1vic leaders. Linkayes can be establzihed between community residents
and ekisting jovermmental and service agencies for the purposes of developing
and maxLalziny physical resources.

Residents of rural areas ffequently find themselves without the resources
taken fr graﬁted in suburban areas.,“ If the people themselves do not attack
the provlass, the chances of solving tnose problems are remote. Community-

ased education 1s one vehicle by which residents can assess their needs,

“
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organjze for action, and exert their collective power to bring about necded

) changés.
CONCLUSION

We ]_.ive today in a‘qynamic-,'canplex society. We are being_ challenged by
the prospect of a future that will be —eveh more canplex, Where. chanée wiil be
more rapid and dramatic. Perhaps the key to meeting future needs lies in how
well we develop leadership today, how well e defir}e our goals, and how well

, )
we plat our course .of action. Cammunity-based education cannot solve all the
probl ams ?f‘ today or tamrrow; it can involve people, agen;:ies and institutions

in cooperé\tive efforts to find solutions.
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Waestern Center for
Recruitment and Community
Technical Resources
Teacner Corps

winam C Mol Director
Unmiy ot S Cal

Denrey Building. Suite 330
L0s Angees CA 30CCT
1213) 741-8572

Serving:
A1aska
Arzona
Arxansas
Calitormia
Hawai
1¢ano
Louisiana
Nevaca
New Mex:co
Okiahboma
Cregon
Pacit:c Trust Territories
Texas
Washington

Midwestern Center for
Recruitment and Comraunity
Technical Resources
Teacher Corps

SBarbara Vance. Direcor
Wwayre State Urivers:: .

4866 Third Avenue

Cetroit M1 48202

(313) 577-1618

Serving:
Colorado
Ithnois
iowa
Kansas ~.
M:chigan
Minnesota
Missouri
Montana
Nebraska
North Dakota
Qhio
South Dakota
Utah
wiscons:n
Wyoming
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Eastern Center for o
Recruiiment and Community
Technical Resources
Teacher Corps

Dona.d W Parker Director
Heward University

2215 4th St

Washington. D C 20001

Serving:
Ccnnecticut
Delaware

District of Columbia

- Maine

Massachusetts
New Hampshire
New Jersey
New York
Pennsylvaria
Puerto Ricc
Rhnde istand
Vermont

Virgin Islands

Southeastem Center for
Recruitment and Community
Technical Resources
Teacher Corps

Nancy Bonney, Director
University of Georgia

337 South M:lledge Avenue
Room 209 - Butler Builaing
Athens. Georgia 30605
{304) 542-5862

Serving:
Alabama

Flordia

Georgia

Kentucky

Marytand

MisSSISSIPPI

North Carotina

South Carolina
Tennessee

Virginia .
West Virgima

Recruitment and Community
Technical Resource Center

The Recruitment and Community Technical Resource Centers work directly with the following Teacher
Corps personnel in Washington:

John A. Minor, Director
James P Steffensen. Associate Director of Developmen?

Velma Robinson. Recruitment and Community Technical Resource Centers Program Monitor

Malling Address:

Teacher Corps

U.S. Office of Education
400 Maryland Avenue, S.W.
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Washington, D.C. 20202
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